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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged students. 
It outlines our pupil premium strategy and how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year
School overview
	Detail
	Data

	School name
	The Bishop of Hereford’s Bluecoat School

	Number of pupils in school 
	1123

	Proportion (%) of pupil premium eligible pupils
	16%

	Academic year/years that our current pupil premium strategy plan covers
	2024-2027

	Date this statement was published
	December 2024
Annual review and update completed December 2025

	Date on which it will be reviewed
	 September 2027

	Statement authorised by
	Tom Williams,
Headteacher

	Pupil premium lead
	Jonathan Nicholas
Assistant Headteacher

	Governor / Trustee lead
	David Morris


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£167,700

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ N/A


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	We are strongly committed to ensure that all students make progress that is at least in line or better than their peers. Our ultimate intention is that there are no gaps between any groups of students. We also firmly believe that our students should experience a rich range of extra-curricular activities and experiences that should be accessible to all. Positive experiences such as these help to nurture an emotional attachment to school, which in time will help improve relationships, attainment and attendance. This is in tune with our Christian distinctiveness and school vision centred around John 10:10 that states that we are providing an education, so that all children can live ‘Life in all its Fullness’. 
Disadvantaged students may also have experienced Adverse Childhood Experiences (ACEs) that can have a significant effect on mental health and ability to learn. We plan to deliver a host of strategies that will support our young people through difficult situations and ultimately build resilience. The pastoral support we intend offering will provide the best environment to grow from making mistakes. The Christian values that our school has chosen, will reflect in our exemplary approach to student welfare and enable students to live a life in all its fullness.
Where significant gaps in learning are identified we will provide interventions to address this issue. We will target all students that are effected, but are mindful that disadvantaged students are more likely to struggle to make progress in school settings and require additional support.
We recognise that quality first teaching can have a huge impact on learning and student engagement with school. Our strategy will also seek to constantly develop our teaching pedagogy through weekly CPD, and self-review and guidance from external partners. Our CPD programme and initiatives will be formed using evidence based research, so that our approach to teaching and learning is at the forefront of good practice. 
Part of successful teaching and learning is to ensure that learners are sufficiently challenged in all lessons. Our CPD will therefore aim to provide guidance for activities that are differentiated, have a cross curricular link and can be linked to a career pathway. From the first day a child starts at Bishop’s, we will be preparing students with the skills, attributes and knowledge required to lead a fulfilling and happy life.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Disadvantaged students have an attendance, which is approximately 4% below non-disadvantaged students. This also reflects in the proportionally higher percentage of disadvantaged students that are persistently absent. In November 2024 this was 30% for FSM students, compared to 18% for non-FSM students. For November 2025 these figures were respectively 30% and 13%. Our observations indicate this this is partly explained by poor mental health, lack of perceived success, negative feelings about quality of lessons and external pressures. Attendance is directly linked to student progress, so an improved attendance is highly likely to raise student outcomes.

	2
	Our work samples, ‘drop ins’ and learning walks indicate that some disadvantaged students may not engage fully in some lessons. This can partly be explained, because they do not have the metacognition and self-regulation skills to be successful learners. This in turn has reinforced poor expectations of school and what they are capable of. 

	3
	Financial constraints can prevent disadvantaged students from having access to materials that are necessary for a successful learning experience. Examples include revision guides, calculators and materials/ingredients for technology. 

	4
	Strong literacy skills are a key factor for students to access learning in all subjects. Our English assessment data indicates that gaps in skill levels have widened, resulting in gaps in learning across many subjects.

	5
	Financial constraints have prevented disadvantaged students from accessing extra-curricular activities or trips. Bishop's school needs to ensure measures are in place to ensure such opportunities are available to all, because these wider experiences foster good mental health and engender positive experience of school.

	6
	Our analysis of rewards and sanctions for 2023/24 and the autumn of 2025, show that the main reasons for disadvantaged students receiving a sanction are as follows:

[image: ]

These factors may indicate a potential lack of engagement with some lessons. We need to ensure that staff are supported to deliver high quality lessons, while providing systems that ensure students want to follow school expectations.


	7
	In 2024, disadvantaged students did not perform as well in GCSE/Level 2 subjects, The difference between the average GCSE grade for disadvantaged and non-disadvantaged was 0.8. This gap is in line with National comparisons, but must be closed to provide greater opportunities for all our students (based on 2023 data). Although the attainment of our PP students in 2025 showed significant improvement, we are determined to narrow the gap further.

	8
	Engagement with after school tutoring has not been strong and is viewed as a punishment, rather than an opportunity to embrace. Interventions during the school day are viewed more favourably, so mechanisms need to be implemented that can enable this without compromising the rest of the curriculum.

	9.
	Aspirations can be limited, so careers encounters must challenge low expectation and provide a rich tapestry of experiences.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved attainment among disadvantaged pupils across the curriculum at the end of KS4, with a focus on the core subjects.
	The GCSE results indicate that all students are at least in line with national expectations and PP students are no more than one third of a grade lower than their non-disadvantaged peers (on average).

	Attendance of disadvantaged students will increase
	Disadvantaged students to have an attendance of at least 90%, which represents approximately 5% increase on the 2023/24 data. The Persistently absent figure will be no higher than 25% 

	Improved reading comprehension among disadvantaged pupils across all year groups

	Accelerated Reader Program scores (ARP) and English milestone assessments show that the levels of literacy for disadvantaged students has significantly developed. Work samples show that the school literacy strategy is becoming more embedded across all curriculum subjects, with minimal gaps in student work.

	Student wellbeing is supported to such an extent that there is minimal effect on attendance and incidents of self-harm are reduced
	Attendance of disadvantaged students is high and tracking of absence through student anxiety indicates that this cause is reduced.

	Pastoral support and quality first teaching ensures that incidents of poor behaviour are reduced.
	Analysis of behaviour and rewards shows an increase in rewards and decrease in sanctions issued for poor behaviour.

	Our expectation is that the majority of disadvantaged students will engage with an extra-curricular activity and there is no difference between disadvantaged and non-disadvantaged students.
	Records of attendance or student surveys shows that over 90% of disadvantaged students have engaged with an extra-curricular activity.


	Students are equipped with the skills to learn independently and regularly apply this knowledge for classwork, assessments and homework.
	Student feedback shows that the majority of disadvantaged students prepare effectively for assessments and have used a variety for approaches to aid retrieval and application of knowledge.

	All students have access to the resources that they need to study in lessons and at home.
	Disadvantaged students can articulate how they have been supported in lessons e.g. with resources, revision guides, calculators. 





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Improving literacy in all subject areas in line with recommendations in the EEF Improving Literacy in Secondary Schools guidance
There will also be a whole school literacy policy so that the profile is raised across all curriculum areas.
	Reading comprehension strategies focus on the learners’ understanding of written text. Students learn a range of techniques which enable them to comprehend the meaning of what they read. Evidence from EEF suggests that this approach can boost learning by 6 months for relatively low cost.


	4

	80% of CPD time is devoted to improving teaching and learning. 
For 2024-27 we will aim to improve feedback and questioning using the ‘Walkthru resources’ that will be shared through our INSET programme
Our CPD programme  will include sharing of good practice between subject areas and informally in pairs through (PVT) Plan, View, Talk


For 2025/26 our teaching and learning strategy will also have a focus on adaptive teaching 


	Our CPD programme will seek to use the expertise of all our staff to deliver regular high quality CPD. 

Effective feedback, which includes questioning, can provide a very high impact, with low cost based on extensive research.


An example of an area to be covered during staff briefings would include:
Metacognition and self-regulation approaches to support students to think about their own learning more explicitly, often by teaching them specific strategies for planning, monitoring, and evaluating their learning. EEF rates this as high impact for low cost.

Lesson observations will have a different focus, so that they have a significant coaching element linked to adaptive teaching. Staff training will also encourage staff to develop their adaptive teaching skills.
	2, 3, 7

	To develop consistent and effective feedback to improve student outcomes

	EEF toolkit suggests that high quality Feedback tends to produce very high effects on learning for relatively low cost. CPD will be required to ensure all staff can deliver this.
Staff will prioritise PP (and SEND) students when marking assessments, questioning or providing feedback.

	2, 7



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £30,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide additional one to one and small group tuition opportunities.
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining students or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
For moderate costs, the impact can be 5 months of learning
And in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF

This arrangement enables the teaching to focus exclusively on a small number of learners, usually in a separate classroom or working area. For moderate cost this approach can result in an extra 4 months of learning

	1, 2, 7, 8

	Additional HLTAs to provide support in Literacy. The job descriptions for HLTA literacy will be linked to running the accelerated reading scheme and supporting students with their literacy in lessons. All curriculum areas will engage with the school literacy programme.
	EEF toolkit - The evidence suggests that children benefit from being taught in a rich literacy environment, which should involve a range of strategies

	4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £115,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Employ attendance officer for 5 days a week and attendance consultant for 1 day a week. All absences will be followed up and challenged where necessary. Patterns of absence will be monitored in order to implement interventions to prevent an increase in absence.
Pastoral mentors employed to help with social and emotional needs of students.
Meeting for parents of disadvantaged students to raise the importance of attendance.

	DfE data shows that there is a direct link between low attendance and low progress.










Parental engagement can produce moderate impact for relatively low cost, based on extensive evidence.


	1

	Budget to support additional items that support learning or enable learning, including extra-curricular provision. 

Collect data on attendance at extra-curricular activities, which may include sampling.
	Children in low-income households are less likely to be able to afford materials that will aid their learning or be able to engage with extra-curriclar activities. Marc Rowland in his book Addressing Educational Disadvantage cites evidence that disadvantaged children are 6.7 times more likely to pretend to their friends that they do not want to do something because of a lack of money

	5, 7

	Use of Sisra to determine progress and provide evidence for intervention strategies.
	Mark Rowland in his book Addressing Educational Disadvantage states that early intervention is crucial in addressing gaps in learning. A DfE report on Pupil Premium from November 2015 stated that the use of data, along with high quality professional experience was feeding into a continual cycle of improvement in successful schools.
	7

	Develop the role of Pastoral mentors so that the % of disadvantaged students excluded reduces and internal behaviour records demonstrate that sanctions have reduced
	Behaviour interventions seek to improve attainment by reducing challenging behaviour in school and can produce moderate impact of 4 months for a relatively low cost according to the EEF.

	1, 6

	Employ a careers advisor to ensure the delivery of the Gatsby benchmarks.
	High quality, independent careers guidance is crucial in helping students emerge from school more fully rounded and ready for the world of work. Young people want and need to be well-informed when making subject and career decisions. 

	9

	EBSA support
	Engage with students and their families when persistent or severe absence is evident. Members of staff will make home visits and help with the transition back into part time and full time timetables.
Counselling is provided to all students that require this intervention through 25 hours of CLD support and up to 15 hours from our own school counsellor.
	1

	H/W support strategies

	Provide opportunities to complete homework tasks at the end of the school day. This will include access to the learning hub till 4.15.
	7



Total budgeted cost: £ [175,000]


Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	The GCSE results showed a significant improvement on the 2024 data:
The average attainment 8 figure was 4.64 for non-PP students and 4.40 for PP students. This represents a difference of only 0.24 of a grade, which is better than the historical national average. Further to this, 59.6% of PP students were on or above target compared to 54.4% of non-PP students. The EAP was –0.2 for PP and –0.3 for non-PP; the SPI for PP and non-PP was – 0.06.The FSM (free school meals) figure for attendance, puts us in the 5th decile for attendance, when compared to similar schools and is an improvement on the 2023/24 figure.
The following table provides details about some of the other areas of improvement compared to 2024.
	Category
	Year 11 PP 2024
	Year 11 PP 2025

	No of pupils
	22
	26

	P8 Score & CI
	-0.87 (-1.46 to -0.27)
	Not applicable

	A8 score
	30.3
	44.1

	English and Maths at grade 5+
	22.7%
	33.3%

	English and Maths at grade 4+
	36.4%
	55.6%

	EBacc at grade 5+
	9.1%
	18.5%

	EBacc at grade 4+
	9.1%
	22.2%

	Entering Ebacc
	9.1%
	22.2%

	In Education or employed for 2 terms after KS4 (2022 school leavers)
	84%
	Data not yet available

	Exam entries per pupil, all KS4 quals
	6.5
	7.0

	Exam entries per pupil at GCSE
	6.3
	6.5

	Attendance 2023 - 24
	85.8%
	88.4%



Our continued focus will be for staff to deliver lessons that continue to offer more challenge and engagement. Our whole teaching and learning strategy will have a focus on adapative teaching, improving literacy, questioning and feedback while embedding careers and promoting our school values. There is also an acknowledgment that students need more support in preparing for external exams. This will be a significant adaption to our teaching and learning strategy, so that students have more support and guidance throughout KS4. Different approaches will include mentoring, regular exposure to exam style questions at the outset, early revision sessions, CPD training and more contact with home.
Attendance for PPG groups was below that for Non-PP, but attendance was in line with National and Local data. A significant factor in low attendance is emotionally based school avoidance. Multiple approaches were used to encourage high attendance. These included:

· Contact with home for every absence. 
· Referral to counselling support
· Pastoral mentor intervention to address students concerns
· Letters and meeting to follow up, where there were worrying trends of absence, were also used. 
· Penalty notices were also issued, when unauthorised holidays were taken or low attendance was condoned. 

The actions of the attendance officer made a huge difference in keeping the attendance as high as it was. Detailed record keeping ensured that patterns of absence could be easily tracked and resources diverted to address any concerns. 
One to one communication with parents/carers on each day of unforeseen absence provided an opportunity to reassure and encourage students back into school. Regular monitoring by the attendance officer indicates that every absence of PP students has been scrutinized and if necessary a phone call has been made home. Any concerns were logged and passed on to a named member of the pastoral team to follow up. The actions taken and associated impact were then recorded. Our use of ‘Attend’, which was installed in the Summer of 2025 will enable us to respond more quickly to emerging concerns and be more consistent with our communication. A big advantage of the system is that we are able to detail absence in terms of days missed and lessons missed by subject. We can also let parents/carers know the number of sessions their child will need to attend to move out of a category of low attendance.
We wanted students to have an ‘emotional attachment’ to school, through participation in extra-curricular activities. Positive encouragement and financial support to take part in extra-curricular activities has helped remove barriers. It is difficult to monitor the impact of this, but students who engage regularly with this type of provision have high attendance at Bishop’s. Looking ahead we need to develop, our procedures for monitoring who is taking part in after school activities and offer more varied activities for students to participate in. A survey in the spring term identified that approximately 60% of our PP students had engaged in at least one extra-curricular activity. We will look to complete a more detailed survey in 2025/26, by including all students. This information will be used to encourage everyone to participate in the extra-curricular life of the school.
To improve the well-being of students we continue to purchase an extra 34 hours of counselling provision and prioritised our vulnerable students. Student surveys indicate that well-being is low for many students and this reflects the national picture. Access to pastoral mentors who are partly funded through the PP grant is greatly valued by students and has helped improve well-being and reduce absence.
A large number of funds were used to provide bespoke items that have helped PP students access learning and make progress. These include cooking ingredients, revision guides, calculators, laptops, curriculum based trips and extra-curricular activities. This support has enabled all students to access a good learning experience, because there is equality for all.

There are currently no year 12 PPG students who are NEET as of October 2025. Our careers programme in year 11 included a 1:1 interview with a qualified school careers advisor and lots of exposure to different careers and Post 16 providers. This helped ensure a smooth transition to post 16 education.

Our work with Aim Higher has helped raise the profile of higher education through assemblies and a visit to Worcester University took place in the summer of 2024 and 2025. All students were supported to attend, so that no one was disadvantaged. This trip raised aspirations, but looking ahead we need to provide more opportunities for students to find out about post 16 options. It is hoped that this will help motivate students to make better progress and find a rewarding career path.

Our expenditure for these interventions is in line with our strategy for 2024-27:

£105,000 on staffing costs linked to pastoral support to include a PP mentor, attendance officer attendance consultant fees and careers advisor. 
£20,000 on literacy, CPD and feedback strategies
£30,000 on small group tuition in English and Maths and additional HLTA support for literacy
Additional items such as food ingredients, calculators, books etc - £3734.37

Trips and extra-curricular activities - £11,176.12
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